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FOREWORD 


As  new  courses  are  introduced,  it  is  recognized  that  some  teachers  will 
have  a  substantial  background  in  the  content  area,  while  others  may  wish  to 
enhance  their  knowledge  and  understanding  before  teaching  the  new  courses.  The 
following  identifies  a  variety  of  ways  by  which  prospective  teachers  of  the  new 
Social  Science  Curricula  may  more  adequately  prepare  themselves: 

1.  Agencies  which  may  be  contacted  to  arrange  seminars  or 
inservice  programs : 

A.  T.  A.  Specialist  Councils 
Regional  Offices 

Curriculum  Branch,  Department  of  Education 

2.  School  System  -  inservice  programs. 

3.  Supplementary  Readings  -  particularly  those  identified 
as  "Teacher  References". 


Teacher  References 

Evans,  Allan  S.,  Riley  E.  Moynes,  and  Larry  Martinello,     What  Man  Believes : 

A  Study  of  the  World's  Great  Faiths.     Toronto:     McGraw-Hill  Ryerson,  1973. 

(instructor's  Guide  identifies  teaching  strategies,  audio-visual  materials 
and  resource  agencies.) 
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Titus,  Harold  H.     Living  Issues  in  Philosophy,     Toronto:    Van  Nostrand 
Reinhold,  1970.     (Part  III) 

Titus,  Harold  H. ,  and  Morris  Keeton.     Ethics  For  Today.     Toronto:  Van 
Nostrand  Reinhold,  1973. 
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SOCIAL  SCIENCES  10,  20,  30 


RATIONALE 

The  Social  Sciences  10(a),   (b)  -  20(a),   (b)  -  30(a),   (b)  program  is  intended  to 
complement  the  Alberta  Social  Studies  by  encouraging  increased  understanding  of  "man 
and  his  world".     Courses  in  this  program  are  distinct  from  the  Social  Studies 
curriculum,   in  that  they  focus  on  the  structure,  concepts,  and  methodologies  of 
specific  social  science  disciplines  rather  than  social   issues  within  a  values- 
oriented  interdisciplinary  context. 

It  is  intended  that  the  wide  variety  of  modular  units  should  increase  the 
program  flexibility  available  to  High  Schools  and  the  students  enrolled  in  them. 
The  electives  are  not  intended  to  provide  an  alternative  to  the  existing  Social 
Studies  curriculum.     Rather,  they  have  been  developed  to  meet  diversified  student 
interests  and  to  add  enrichment  and  in-depth  understanding  to  the  scope  of  the  total 
curriculum. 


STRUCTURE 

The  Social  Sciences  10(a),   (b)  -  20(a),   (b)  -  30(a),   (b)  program  is  comprised  of 
a  series  of  modular  units.     Each  modular  unit  develops  several  themes  appropriate  to 
one  of  the  following  disciplines  -  Anthropology,  Comparative  World  Religions,  Economi 
Geography,  History,  Philosophy,  Political  Science,  Psychology  and  Sociology.  The 
sequence  in  which  the  modular  units  of  any  particular  discipline  may  be  studied  is 
optional  . 
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Each  modular  unit  has  a  credit  value  of  three.     In  structuring  the  social  sciences 

program  a  school   is  free  to  select  those  units  that  best  complement  teacher  and  student 

interests.     Students  will   receive  credit  for  completed  modular  units  in  accordance  with 

the  grade  level   in  which  they  are  registered,  to  a  maximum  of  two  modular  units  (six 

credits)  per  grade  level: 

Grade  10  Social  Sciences  10(a)  and  10(b) 
Grade  11  Social  Sciences  20(a)  and  20(b) 

Grade  12         Social  Sciences  30(a)  and  30(b) 

However,  students  who  have  obtained  the  maximum  of  six  credits  at  their  grade  level  and 
wish  to  enroll   in  further  modular  (unit)  courses  would  be  eligible  for  credits  at  a  lower 
grade  level  than  those  in  which  they  are  registered.     Students  seeking  entrance  to  post- 
secondary  institutions  are  advised  to  complete  two  (2)  modular  units  at  the  "30"  level, 
since  receiving  institutions  will  probably  require  6  credits  in  Social  Sciences  30. 

In  the  interest  of  students  who  transfer  to  other  schools  during  their  High  School 
carrers,   it  is  suggested  that  students'  school  transcripts  contain  reference  to  specific 
titles  of  modular  units  completed. 

OBJECTIVES 

1.  To  develop  an  insight  into  the  basic  concepts  of  the  discipline. 

2.  To  develop  an  insight  into  specific  modes  of  inquiry  and  skills  unique  to  a 
particular  discipline. 

3.  To  develop  an  understanding  of  how  knowledge  is  produced  in  a  particular  discipline. 

k.     To  provide  opportunities  to  experience  the  emotive  qualities  inherent  to  an 
interest-motivated  approach  to  the  study  of  a  discipline. 
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RELIGIOUS  STUDIES 


RATIONALE 

Historically^,  religious  education  in  Alberta  has  been  perceived  and  practiced 
within  a  doctoral,  institutional  or  denominational  context.     As  such,  religion 
in  the  schools  was  either  specific  to  a  particular  church  and  school  or,  because 
of  prevailing  attitudes,  excluded  as  a  discipline  for  study  in  our  public 
schools. 

Recognition  of  religion  as  a  part  of  our  cultural  heritage  and  historical 
development  in  courses  such  as  social  studies  and  literature  has  long  been  held. 
However,  the  importance  of  the  contribution  that  Religious  Studies  can  make  to 
more  effective  understanding  of  culture  and  history  as  a  separate  discipline  has 
been  only  recently  expressed  in  Alberta  public  education.    Within  recent  years,  two 
major  pioneering  changes  have  occurred  within  the  area  of  Religious  Studies. 
These  changes  have  had  the  effect  of  viewing  this  subject  in  a  broader  context. 
For  example,  in  the  report  on  religious  education  commissioned  by  the  Calgary 
Public  School  District''"  the  relevancy  of  the  subject  to  the  total  Social  Science 


Report,  Religion  in  Education,  Ad  Hoc  Committee,  Calgary  Public  School 
Board,  October,  1969. 
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program  is  clearly  underlined.     It  is  considered  necessary,  therefore,  to  quote 

the  report  at  some  length: 

Knowledge  about  the  Christian  religion  and  all  the  religions 
of  the  world,  past,  present  and  future,  has  an  undeniable 
place  in  the  school  curriculum.     The  learner  cannot  truly  know 
about  the  past  or  the  forces  that  shaped  the  present  or  the 
powers  controlling  the  future  without  knowledge  on  Man's 
religions.     "One  cannot  fully  understand  the  pyramids  of 
Egypt  or  Mexico,  the  Iliad  or  the  Parthenon,  Michaelangelo's 
Sis tine  Ceiling  or  Handel's  Messiah^let  alone  such  events  as  the 
Reformation,  the  migration  of  so  many  of  our  ancestors  to  North 
America,  or  even  current  problems  such  as  the  population 
explosion  in  India,  the  Near  East  upheavals,  the  Hutterites,  the 
Dukhobors,  or  the  death  of  a  child  whose  parents  refused  to 
allow  blood  transfusions,  without  a  comprehensive  understanding 
of  religion." 

Nearly  everything  in  our  culture  worth  transmitting,  every- 
thing which  gives  meaning  of  life,  is  saturated  with  the 
religious  influences  derived  from  paganism,  Judaism, 
Christianity  -  both  Catholic  and  Protestant  -  and  other  faiths 
accepted  by  a  large  part  of  the  world's  people. 

Few  would  deny  the  place  of  religion  in  the  schools,  providing 
the  knowledge  is  used  thoughtfully,  positively  and  in  its 
appropriate  context  or  in  relation  to  other  subject  matter. 
No  one  would  think,  nowadays,  to  censor  a  teacher  for  reading 
the  myths  and  legends  of  Greece,  Rome  or  Scandinavia  to  her 
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class  or  discussing  with  the  children  the  various  pagan  gods 
and  their  influence  on  the  history  and  thought  of  peoples  of 
long  ago.  The  public  school  teacher,  both  in  junior  and  senior 
high  school  can  quite  safely  discuss  the  Reformation  without 
fear  of  condemnation.  The  place  of  religion  in  the  teaching 
of  the  social  studies  is  unquestioned. 

The  public  school  curriculum  must  give  suitable  attention  to  the 
religious  influences  in  man's  development.     A  curriculum  which 
ignores  religion  would  itself  have  serious  religious  implications. 

It  would  seem  to  proclaim  that  religion  has  not  been  as  real 
in  men's  lives  as  health  or  politics  or  economics.     By  omission 
it  would  appear  to  deny  that  religion  has  been  and  is  important 
in  man's  history  -  a  denial  of  the  obvious.     In  day-by-day 
practice,  the  topic  cannot  be  avoided.    As  an  integral  part  of 
man's  culture,  it  must  be  included. 

The  Ontario  Department  of  Education  course  on  World  Religions  best  illustrates 
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the  ideas  outlined  in  the  Calgary  Public  School  District  Study.      Following  on 
and  extending  these  ideas,  the  Calgary  and  Edmonton  Separate  School  Districts 
have  had  credit  courses  approved  for  use  in  their  systems  which  have  added  a 
significant  dimension  to  Religious  Studies  in  this  province.     In  addition  to 


Ontario  Department  of  Education,  World  Religions. 
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comparative  religious  units,  the  Calgary  and  Edmonton  courses  have  included  units 

on  the  areas  of  religious  ethics  and  man's  search  for  meaning.     These  two  areas 

have  been  included  in  this  presentation.     It  is  felt  that  the  three  combined 

modules  will  provide  an  excellent  opportunity  for  a  student  to  clarify  his  own 

thinking  within  a  religious  context  on  fundamental  questions  about  himself,  his 

fellow  man,  his  universe  and  the  concept  of  a  transcendent  order. 

The  evolution  of  Religious  Studies  has  undergone  considerable  adaptation, 

representative  of  changing  demands  for  relevancy  by  the  public,  various  institutions, 

and  most  importantly,  our  students.     Simultaneously,  the  phenomenal  state  of  flux 

and  demand  for  change  in  our  society  and  the  consequent  challenge  of  making 

public  education  relevant  is  well  expressed  in  the  introductory  statement  of 

Goals  of  Secondary  Education:  A  Position  Paper; 

A  background  glance  reveals  that  for  almost  two  hundred  years, 
beginning  in  the  late  eighteenth  century  with  the  first  machine 
innovations  which  transformed  production  and  social  relation- 
ship in  the  industrialized  parts  of  the  world,  man  has  felt 
confident     that  he  was  in  control  of  his  own  destiny  .   .  . 
and  man  remained  confident  that  his  problems  would  yield  to  his 
technical  skills  and  knowledge. 
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Now,  he  is  less  sure  that  he  can  connnand  techniques  needed 
to  solve  his  problems.     Now,  too,  many  argue  that  man's 
problems  are  his  techniques  —  ecological  problems,  methods 
of  mass  persuasion,  routinization  of  work.     Social  disruption 
resulting  from  the  population  explosion,  widespread  unemployment, 
the  decline  of  primary  producers,  rapid  urbanization,  changes  in 
attitude  toward  organized  religion,  and  increasing  economic 
affluence  coupled  with  extremes  of  poverty,  have  forced  man  to 
re-evaluate  the  accepted  standards  of  the  past.     This  re- 
evaluation  has  revealed  that  despite  undisputed  success  as  a 
civilization  in  command  of  technology^ man  has  not  had  comparable 
success  in  solving  the  human  problems  associated  with  an 
industrial  society. 

The  new  directions  for  which  man  must  strive  are  not  well 
defined,  nor  has  any  degree  of  social  consensus  been  reached 
on  them.     These  new  strivings  do  seem  to  have  a  common  theme 
however;  they  are  based  upon  the  search  for  new  and  more 
satisfactory  human  relationships.     The  school  of  tomorrow  must 
be  founded  upon  a  total  involvement  of  teachers,  students  and 
parents  in  developing  educational  processes. 

Educators  must  now  question  the  adequacy  of  present  secondary 

education;  they  must  attempt  to  envision  what  the  secondary 

school  might  become;  and,  they  must  take  vigorous,  though 

3 

carefully  planned,  steps  to  achieve  that  vision. 

Alberta  Department  of  Education,  Goals  of  Secondary  Education.  1971,  p.  2. 
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The  modules  herein  presented  are  intended  to  serve  the  communities  of  Alberta 

where  the  demand  is  felt  and  to  help  provide  direction  and  purpose  in  an  area 

under  serious  challenge  by  many  students  in  our  schools.     Coiranenting  on  religion 

4 

in  our  society,  the  Report  of  the  Commission  on  Education  Planning  discusses  the 

potential  for  change  and  the  need  for  careful  consideration  of  alternatives,  especially 

for  those  students  who  will  face  the  brunt  of  the  decisions.     It  states  that: 

Although  specific  religious  values  and  existing  institutions 
will  be  altered  substantially,  the  quest  for  religious  meaning 
will  intensify  in  a  society  where  values  and  goals  are 
difficult  to  discern  and  achieve. 

Provision  for  students  in  our  schools  to  make  this  quest  in  an  atmosphere  of  inquiry 
and  openness  is  essential. 

The  secondary  school  is  one  of  the  institutions  responsible  for  guiding  young  people 
in  acquiring  attitudes  regarding  the  dignity  of  man,  empathy,  loyalty,  justice,  equality 
and  freedom  in  an  atmosphere  where  these  prevail.     For  Alberta  students  of  the  1970's, 
the  opportunity,  if  desired,  to  experience  a  number  of  cultural,  historical  and 
contemporary  issues  from  a  Religious  Studies  point  of  view  can  only  give  breadth  and 
depth  to  their  overall  education.     In  this  sense  a  substantial  number  of  the  goals 
of  education  as  stated  in  the  Goals  of  Secondary  Education  are  met  in  a  way  now  fully 
appreciated.     This  document  states  that  three  goals  are  to: 


Government  of  Alberta,  Report  of  the  Commission  on  Educational  Planning. 
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1.  Acquire  attitudes,  skills  and  knowledge  essential  for 
affective  living  in  a  changing  world. 

2.  Acquire  knowledge,  attitudes  and  self-understanding 
basic  to  the  achievement  and  maintenance  of  phsycial 
and  mental  health. 

3.  Develop  a  philosophy  based  upon  values  conducive  to 
ethical  and  moral  behaviour  and  reflected  in  an 
understanding  of  human  worth. 

An  important  outcome  of  public  education,  in  cooperation  with 
other  influences,  must  be  the  development  of  those  values  which 
are  central  to  the  fabric  of  our  society.     A  person  acquires 
values  from  many  sources  -  experience  and  practice,  parental 
influence,  religious  faith,  or  his  own  insights  and  feelings. 
Values  represent  more  than  mere  verbal  acceptance  of  what  is 
right.     They  constitute  those  ideals,  beliefs,  and  goals  which 
can  be  inferred  from  a  person's  day-to-day  activities,  and 
which  guide  his  actions  and  behaviour. 

To  experience  personal  fulfillment,  as  well  as  to  live 
effectively  and  to  contribute  to  society,  each  person  must 
possess  an  awareness  of  his  principles,  aims  and  goals.  He 
should  be  encouraged  to  integrate  these  into  a  framework  of 
values  and  to  use  them  to  create  a  harmonious  pattern  of  life. 

Education  must  have  a  major  component  for  the  development 
of  individuals  who  are  able  to  make  rational  decisions 
based  on  logical  grounds.     These  individuals  should  have 
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respect  for  the  dignity  and  worth  of  their  fellow  individuals, 
irrespective  of  race,  color  or  creed.    At  all  times  life  itself 
must  be  viewed  as  a  most  precious  commodity.^ 

Viewing  Religious  Studies  as  an  integral  part  of  the  theme  of  the  Social 
Science  10,  20,  30  program,  "Man  and  His  World",  the  proposed  modules  here 
presented  are  seen  as  a  potentially  profitable  elaboration  of  the  theme  which 
students  might  pursue.     Lastly,  it  is  felt  that  the  broad  objectives  of  the 
Social  Science  program^  listed  below  are  met  and  enhanced  by  the  Religious 
Studies  modules  which  follow. 

1.  To  develop  an  insight  into  the  basic  concepts  of  the 
discipline. 

2.  To  develop  an  insight  into  specific  modes  of  enquiry  and 
skills  unique  to  a  particular  discipline. 

3.  To  develop  an  understanding  of  how  knowledge  is  produced 
in  a  particular  discipline. 

4.  To  provide  opportunities  to  experience  the  emotive 
qualities  inherent  to  an  interest-motivated  approach 
to  the  study  of  a  discipline. 

^    Goals  of  Secondary  Education,  p.  8. 

^    Alberta  Department  of  Education,  Social  Science  Curriculum  Committee, 
Rationale  for  Social  Sciences  10,  20,  30,  1972. 
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In  conclusion,  the  Department  of  Education  extends  its  appreciation  and 
thanks  to  Edmonton  Separate  School  District  and  Calgary  Separate  School  District 
for  permission  to  use  their  Religious  Studies  courses  as  a  reference  point  in 
its  work. 
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MODULAR  UNIT  1  -  WORLD  RELIGIONS 


Purpose  and  Objectives 

The  purpose  of  this  module  is  to  awaken  in  the  student  an  appreciation 
of  the  universality  of  religious  experience.     Great  religions  have  endured 
through  tumultuous  periods  of  human  history  because  they  have  provided  their 
followers  with  satisfactory  answers  to  basic  existential  questions.     In  this 
module,  various  beliefs  and  religions  will  be  researched.     Such  an  approach 
should  deepen  one's  understanding  of  his  own  belief  while  developing  an 
empathy  for  and  acceptance  of  the  beliefs  of  others. 

This  module  endeavors  to  help  the  student: 

1.  to  identify  essential  elements  of  religious  conviction; 

2.  to  appreciate  the  pre-eminence  of  Faith  and  Belief; 

3.  to  analyze  major  religions  from  the  perspective  of  basic  beliefs 
and  religious  practices; 

4.  to  appreciate  the  religions  as  a  coherent  synthesis  of  belief 
and  practice;  and 

5.  to  compare  the  various  expressions  of  Faith  and  Belief  offered  by 
the  great  religions  of  the  world. 
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MODULAR  UNIT  1  -  RELIGIONS  REFERENCES 


BOOKS 

Primary  References 

Evans,  Allan  S.,  Riley  E.  Moynes  and  Larry  Martinello.     What  Man  Believes; 
A  Study  of  the  World's  Great  Faiths.     Scarborough,  Ontario:  McGraw- 
Hill  Ryerson,  1973;  $4.95. 

(Instructor's  Guide  available  free). 

Nigosian,  S.  A.     World  Religions.     Toronto:     Copp  Clark,  1973;  $3.95. 

(Idea  Book  for  teachers  is  available). 

Supplementary  References  (from  which  selections  can  be  made) 

Babin,  P.     Faith  and  the  Adolescent.     Dorval,  Quebec:     Palm,  1965;  $3.95. 

Dicks,  S.,  et  al.     The  Many  Faces  of  Religion.     Toronto:     Ginn,  1973;  $5.75. 

Gaer,  J.     How  The  Great  Religions  Began.        Toronto:     Dodd  Mead,  1963;  $6.00. 

Gaer,  J.     What  The  Great  Religions  Believe.     Toronto:     Dodd  Mead,  1963;  $6.00. 

Kalt,  William  J.  and  Ronald  J.  Wilkins.     Religions  of  Man.     Don  Mills, 
Ontario:     Fitzhenry  &  Whiteside,  1967;  $0.95  paper. 

Pictorial  Reference 

Life  Magazine  Editors.     The  World's  Great  Religions.     Don  Mills,  Ontario: 
Fitzhenry  &  Whiteside,  1969. 
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AUDIO-VISUAL  MATERIALS 

See  Evans,  Moynes  and  Martinello,  What  Man  Believes,  Instructor's  Guide ^ 
for  lists  of  Audio-Visual  materials. 

Time  Magazine  Editors,  World's  Greatest  Religions,  The. 

(12  fllmstrlps,  12  records  and  teaching  materlals). 


PLEASE  NOTE: 

To  streamline  the  chart  format  of  the  modular  unit  outlines,  reference  books 
are  Identified  by  author  only  and  audio-visual  materials  are  Identified  by 
title  only.     All  Items  which  are  referred  to  In  this  abbreviated  form  In  the 
charts  are  listed  In  full  detail  In  the  reference  list  above. 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  1 
CONCEPTS  OR  ISSUES 


-  WORLD  RELIGIONS 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


A.     An  Understanding  of  the 
Meaning  of  Religion 


1.  Religion  attempts  to  answer 
the  basic  questions  of  human 
existence;  creation,  birth, 
purpose  to  living,  and  death. 

2.  Religion  attempts  to  under- 
stand reality  through  knowing 
and  believing. 

3.  Religion  Is  expressed  through 
rituals  and  worship. 


(to  supplement  primary 
references) 

Dicks  et  al. 


Gaer,  What  the  Great 
Religions  Believe 


Many  valuable 
suggestions  for 
teaching  strategies 
and  student  acti- 
vities may  be  found 
In  the  Instructor's 
Guide  (Evans , 
Moynes ,  and 
Martlnello)  and 
the  Idea  Book  for 
Teachers 
(Nlgoslan) . 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  1 


CONCEPTS  OR  ISSUES 


WORLD  RELIGIONS 

SUPPLEMENTARY 

MATERIALS 


SUGGESTED 
ACTIVITIES 


An  Understanding  of  the 
Development  of  Religion 


1.  Religions  have  prehistoric 
roots. 

2.  Man  has  basic  human  and 
social  needs; 

e.g.  searching  for  happiness, 
security,  human  response j 
recognition,  religious 
adventure,  self- 
realization. 

3.  There  are  various  theories 
about  origins  of  religion; 
e.g.     Naturalism  Totemism 

Animism  Frazer 
Animitism  Shamanism 

4.  Man  structured  coherent 
mythological  systems; 
e.g.     Greek,  Roman,  North 

American  Indian. 

5.  Religions  are  developed 
and  practiced  in  a 
cultural  setting. 


Gaer,  How  the  Great 
Religions  Began 


Life  Magazine  Editors 


Dicks  et  al, 


(This  column  is 
provided  for 
teachers  to  make 
note  of  their  own 
ideas  for  activities) 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  1 
CONCEPTS  OR  ISSUES 


-  WORLD  RELIGIONS 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


An  Understanding  That 
Faith  is  The  Core  Element 
of  Religion 


1.  Faith  is  a  source  and  method 
in  man's  search  for  truth. 

2.  Faith  provides  one 
explanation  of  reality. 

3.  Faith  provides  an  answer 
to  basic  human  needs. 

4.  Faith  in  the  form  of  basic 
beliefs  leads  to  the 
development  of  formal 
religions. 


Bab in,  P. 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  1 
CONCEPTS  OR  ISSUES 


-  WORLD  RELIGIONS 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


D.     An  Understanding  of  the 
Major  Religions  of  The 
World 

NOTE:     This  sample 
uses  only  one  world 
religion,  BUDDHISM,  to 
illustrate  the  method 
of  analysis.  The 
same  approach  could  be 
used  for  a  comparative 
study  of  any  major 
religion. 


An  overview  of  world 
religions  might  have 
the  following  objectives: 
1.    An  understanding  of 
the  origin  and 
growth  of  a  major 
religion  - 


a)  the  cultural 
setting  in  which 
Buddhism  origin- 
ated. 


1.  Buddhism  arose  on  the  Indian 
sub-continent  2,500  years  ago. 

2.  Caste  System. 


Life  Magazine  Editors 
Dicks  et  al. 
Gaer,  J.,  How  the  Great 
Religions  Began. 


Gaer,  J.,  What  the  Great 
Religions  Believe. 


The  World's  Greatest 


Religions 
(Films trips) 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  1 


CONCEPTS  OR  ISSUES 


WORLD  RELIGIONS 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


D.    An  Understanding  of  the 

Major  Religions  of  The 

World  (cont'd) 

b)  the  ideological 
setting. 


2.     An  understanding  of 
the  role  of  signif- 
icant persons  in  the 
development  of  each 
major  world  religion. 

a)  the  life  of  the 
person. 

b)  the  major 
teachings  of  the 
religious  leader. 


1.  Hinduism  was  the  religion  of 
the  Indian  people. 

2.  The  basic  Indian  concepts  were: 

a.  The  Triad  (Brahma,  Vishnu, 
Shiva) 

b .  Moksha 

c.  Reincarnation 

3.  Guatama,  the  Buddha 


4.  Buddha  as  the  "awakened  one" 

5.  The  Middle  Way 

6.  The  Four  Noble  Truths 

7.  The  Eightfold  Path 

8.  The  Way  To  Enlightenment 

9.  The  Wheel  of  the  Law 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  1  -  WORLD  RELIGIONS 

SUPPLEMENTARY 
CONCEPTS  OR  ISSUES  MATERIALS 


SUGGESTED 
ACTIVITIES 


D.     An  Understanding  of  the 
Major  Religions  of  The 
World  (cont'd) 
3.     An  understanding  of 
the  development  of 
the  religion  - 

a)  the  growth  and 
spread  of  the 
religion. 

b)  the  development 
of  the  religious 
doctrine. 


1.  Buddhism  spread  throughout  the 
Far  East. 

2.  The  various  sects  and  branches 
of  Buddhism  can  be  divided 
into  two  major  divisions: 

a.  Followers  of  the  Greater 
Vehicle  of  Salvation 

b.  Followers  of  the  Lesser 
Vehicle  of  Salvation 


3.     A  thousand  years  after  Buddha's 
death,  a  new  interpretation  arose 
in  Japan  called  "Zen". 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  1 


CONCEPTS  OR  ISSUES 


WORLD  RELIGIONS 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


An  Understanding  of  the 

Major  Religions  of  T^e 

World  (cont'd) 

4.     An  understanding  of 
religion  as 
practiced  today. 


5.     An  understanding  of 
sacred  writings  of 
the  religion. 


1.  Buddhism  is  a  missionary 
religion. 

2.  Buddhism  continues  today. 

3.  Contemporary  Buddhist  religion 
continues  to  attract  followers 
today  because  of  the  relevance 
of  the  ethical  teachings  of 
the  founder  and  the 
compassion  for  the  misery  of 
mankind  and  the  hope  of 
salvation. 

4.  The  practice  of  Buddhism  is 
reflected  in  the  total  life 
style  (art,  music,  literature, 
folklore,  dance,  architecture) 
of  the  people  of  the  Far  East. 

1.     Contained  in  the  Sermon  at 

Benares  is  Buddha's  answer  to 
the  riddle  of  life. 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  1  -  WORLD  RELIGIONS 

SUPPLEMENTARY 
CONCEPTS  OR  ISSUES  MATERIALS 


SUGGESTED 
ACTIVITIES 


E.     An  Understanding  Of 
the  Basic  Beliefs  and 
Practices  of  The  Major 
Religions  of  The  World 
1.     An  understanding  of 

the  religions  of  the 

Near  East  as 

religions  of  prophecy: 

a)  Judaism 

b)  Christianity 

c)  Islam 


1.  Prophetic  religions  are 
oriented  toward  the  future. 

2.  The  future  is  time  not  yet 
experienced. 

3.  The  prophet  experiences 
future  by  anticipation. 

4.  The  prophet  sees  life  as 
meaningful  only  insofar  as 
it  is  related  to  the 
transcendent  reality. 

5.  In  prophetic  religions  the 
believers  are  formed  by 
the  prophecy  and  they 
live  out  its  teachings. 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  1 


CONCEPTS  OR  ISSUES 


WORLD  RELIGIONS 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


E.     An  Understanding  of  the 
Basic  Beliefs  and 
Practices  of  The  Major 
Religions  of  The  World 
(cont' d) 

2.     An  understanding  of  the 
religions  of  India  as 
religions  of  salvation 
(freedom  from  rebirth) : 

a)  Hinduism 

b)  Buddhism 

c)  Jainism 

d)  Sikhism 


3.     An  understanding  of 
the  religions  of  the 
Far  East  as  religions 
of  harmony  - 

a)  Confucianism 

b)  Taoism 


1.  Religions  of  salvation  are 
concerned  with  an  escape 
from  time  or  life. 

2.  Time  or  life  is  meaningless; 
thus  the  goal  is  to  escape 
into  eternity. 

3.  In  religions  of  salvation 
the  community  of  people  are 
those  who  live  by  the 
doctrine. 

1.  Religions  of  harmony  are  a 
mixture  of  nature-worship  and 
reverence  for  ancestors. 

2.  The  concept  of  Tao  ("the  way") 
and  of  yang  and  yin  are  central 
to  the  understanding  of 
religions  of  harmony. 
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MODULAR  UNIT 


RELIGIOUS 


ETHICS 
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MODULAR  UNIT  2  -  RELIGIOUS  ETHICS 


Purpose  and  Objectives 

The  purpose  of  this  module  Is  to  awaken  an  attitude  of  responsiveness 
to  life.     Respecting  the  student's  personality  development,  and  attempting 
to  help  him  understand  and  appreciate  his  beliefs,  the  module  will  consider 
rellglous-ethlcal  values  which  enrich  human  life. 

This  module  endeavors  to  help  the  student: 

1.  to  understand  religious  ethics  as  a  personal  response  to  life; 

2.  to  be  able  to  analyze  Important  components  of  moral  behaviour; 

3.  to  be  able  to  apply  principles  of  religious  ethics  to  the 
process  of  self-reallzatlon  within  the  framework  of  his  own 
soclo-cultural  milieu; 

4.  to  formulate  his  own  coherent  moral  guidelines; 

5.  to  understand,  appreciate  and  respect  moral  values  other  than 
his  own. 
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MODULAR  UNIT  2  -  RELIGIOUS  ETHICS  REFERENCES 


BOOKS 

Primary  References 

Beck,  C.     Ethics.     Scarborough,  Ontario:     McGraw-Hill  Ryerson,  1972;  $2.95. 

Supplementary  References  (from  which  selections  can  be  made) 

Allport,  G.     Becoming.     New  Haven:     Yale  University  Press,  1965. 

Babin,  P.     Crisis  in  Faith.     New  York:     Seabury  Press,  1969. 

Curran,  Charles.     Christian  Morality  Today.     Notre  Dame:     Fides,  1966. 

Erickson,  E.  H.     Identity.  Youth  and  Crises.     Toronto:     George  J.  McLeod,  1968. 

Frank,  Anne.     The  Diary  of  a  Young  Girl.     Toronto:    Doubleday;  1953. 

Fromm,  E.     The  Art  of  Loving.     Don  Mills,  Ontario:     Fitzhenry   &     Whiteside,  1956. 

Frost,  M.     Human  Kinds.     Infinity  Series.     Toronto:     Holt,  Rinehart  &  Winston,  1972. 

Hall,  J.     The  Gray  Between  Yes  and  No.     Infinity  Series.     Toronto:     Holt,  Rinehart 
&  Winston,  1972. 

Heyer,  R.  et  al.  Discovery  Series.     Toronto:     Griffin  House,  1969. 

AUDIO-VISUAL  MATERIALS 
A.  Films 

Being  Different  (N.  F.  B.) 

David  and  Hazel:     A  Story  in  Communication  (N.  F.  B.) 
Game.  The  (N.  F.  B.) 

Man  Alive  (C.  B.  C      T.  V.  Series,  1970-71) 
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Man  On  a  Skateboard  (Family  Films) 
Merry  -  Go  -  Round,  The  (N.  F.  B.) 
No  Reason  to  Stay  (N.  F.  B.) 
Nobody  Waved  Goodbye  (N.  F.  B.) 
Phoebe  (N.  F.  B.) 
String  Bean,  The  (N.  F.  B.) 

Summer  We  Moved  To  Elm  Street,  The  (N.  F.  B.) 

Test,  The  (N.  F.  B.) 

Trumpet  for  The  Combo,  A  (N.  F.  B.) 

Where  Mrs.  Whalley  Lives  (N.  F.  B.) 

B.  Tapes 

Abortion  (C.  B.  C.  Audio//  132) 

Christian  Understanding  of  Man,  The  by  J.  D.  Giacomo  (Argus  Communications,  #4030) 
Conscience  Formation  and  the  New  Morality  (Argus  CommunicationSj  #3009) 
Death:     Its  Psychology  (C.  B.  C.  Audio  #316) 
Death  and  Life  (C.  B.  C.  Audio  #305) 

E^stential  Vacuum  by  V.  Frankl  (Argus  Communications^  #4104) 
Family,  The  (C.  B.  C.  Audio  #126) 
Jean  Vanier  (C.  B.  C.  Audio  #433) 

Morality  Today  by  B.  Haring  (Argus  Communications^  #4701) 
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Teens  and  the  New  Morality  by  Dr.  Stan  Kutz  (Argus  Conmunicat ions,  #4012) 
Thirty  Pieces  of  Silver  (C.  B.  C.  Audio  #146) 

To  See  Thyself  by  Bernard  J.  Doelan  (Argus  Conmunications^  #4013) 
What  Is  Love?     (C.  B.  C.  Audio  #264) 

Work  in  Modern  Society  Parts  1  and  2^(0.  B.  C.  Audio  #289) 


PLEASE  NOTE; 

To  streamline  the  chart  format  of  the  modular  unit  outlines,  reference  books 
are  identified  by  author  only  and  audio-visual  materials  are  identified  by 
title  only.     All  items  which  are  referred  to  in  this  abbreviated  form  in  the 
charts  are  listed  in  full  detail    in  the  reference  list  above. 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  2  -  RELIGIOUS 
CONCEPTS  OR  ISSUES 


ETHICS 
SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


An  Understanding  of 
the  Concept  of  Ethics 


1.     Distinguishes  the  difference 

between  Moral  Theory  and  Ethical 
Theory  and  shows  how  they  are 


(to  support  primary 
references) . 


Many  valuable 
suggestions  for 
teaching  strategies 


related. 


and  student  activities 


a 


Morality  is  concerned 


may  be  found  in  the 
Instructor's  Guide 
(Evans,  Moynes,  and 
Martinello)  and  the 


with  what  an  individual 


ought  personally  to  do  in 


situations  that  involve 


inner  conflict.  (Questions 
of  good-bad,  right-wring). 


Teachers  (Nigosian) . 


Idea  Book  for 


b.  Ethical  Theory  is  broader 
than  Moral  Theory,  but 
includes  Moral  Theory. 
Ethics  is  an  integrated 
system  of  what  should 

be  the  purpose  of  morality, 
both  in  general  and  for 
particular  groups. 

c.  Attempts  have  been  made  to 
distinguish  sharply  between 
Ethical  Theory  and  Moral 
Theory,  but  have  been  un- 
successful.    For  this  reason 
the  terms  "ethics"  and 
"morality"  are  often  used 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  2  - 
CONCEPTS  OR  ISSUES 


RELIGIOUS  ETHICS 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


An  Understanding  of 
the  Concept  of  Ethics 
(cont'd) 


1. 


c. 


(cont'd) 


(This  column  is 


interchangeably.  Ethical 
Theory  concentrates  upon 
the  context  and  methodology 
of  Moral  Theory  as  well  as 


provided  for  teachers 


activities) . 


own  ideas  for 


to  make  note  of  their 


what  kinds  of  things  are 
morally  good  or  bad, 
which  are  the  central 
concerns  of  Moral  Theory. 
(For  the  sake  of 
simplicity  ethics  can  be 
defined  as  the  area 
dealing  with  the  concepts 
of  goodness  and  badness, 
and  morality  as  the 
application  of  ethical 
principles  to  individual 
acts. ) 


2.     A  moral  outlook    is  determined 
by  a  particular  view  of  man: 

a.  dynamic  vs  static 

b.  free  vs  determined 

c.  unique  vs  uniform 

d.  communal  vs  individualistic 

e.  self -transcendent  vs  encap'^ 


sulated. 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  2  -  RELIGIOUS  ETHICS 

SUPPLEMENTARY 
CONCEPTS  OR  ISSUES  MATERIALS 


SUGGESTED 
ACTIVITIES 


A.     An  Understanding  of 
the  Concept  of  Ethics 
(cont'd) 


A  person  becomes  morally  created 
when  he  learns  to  make  personal 
value  judgments  and  evaluates 
life  experiences  in  the  light 
of  the  values  adopted. 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  2  -  RELIGIOUS  ETHICS 

SUPPLEMENTARY 
CONCEPTS  OR  ISSUES  MATERIALS 


SUGGESTED 
ACTIVITIES 


An  Understanding  of 
the  Meaning  of 
Religious  Ethics 


1.  Religious  Ethics  adds  the 
dimension  of  the  supernatural 
to  ethics. 

2.  The  role  of  the  divine  being 
provides  a  basis  for  the 
creation  and  mystification 
of  an  ethical  system. 


Tapes:  | 
Conscience  Formation  and 
the  New  Morality 

Teens  and  the  New  Morality 


Hall, 


3.     Ethical  behaviour  should  be 
a  personal  response  to  the 
very  requirements  of  reality 
itself. 


4.     A  person's  moral  conduct 
is  directed  by  the  values 
he  has  selected  for  his 
life. 


5.     Ethical  behaviour  incorporates 

certain  values;  e.g. 

for  Christians: 

a.     The  human  individual  is 
unique,  deserving',  there- 
fore, respect  and  dignity. 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  2  -  RELIGIOUS  ETHICS 

SUPPLEMENTARY 
CONCEPTS  OR  ISSUES  MATERIALS 


SUGGESTED 
ACTIVITIES 


An  Understanding  of 

the  Meaning  of  Religious 

Ethics  (cont'd) 


5.  (cont'd) 

b.  Life  fulfillment  is  to  be 
found  in  one's  relation- 
ship to  others. 

c.  The  Divine  presence  is  the 
living,  unifying  source  of 
all  life  experience. 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  2 


CONCEPTS  OR  ISSUES 


RELIGIOUS  ETHICS 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


C.     To  Consider  Ways  in 
Which  The  Adolescent 
Attains  Self-Realization 


1.  A  major  characteristic  of 
adolescent  moral  development 
is  the  search  for  self- 
identity. 

2.  Love  is  an  active  power  in 
man  which  makes  him  overcome 
his  sense  of  isolation  and 
separateness;  it  permits 
him  to  be  himself,  to  re- 
tain his  integrity  while 
communing  with  others. 

The  elements  of  love  are 
care,  respect,  responsibility 
and  knowledge. 

3.  Self  love  is  the  affirmation 
of  one's  own  life,  happiness, 
growth  and  freedom. 

4.  Love  is  an  attitude  or 
orientation  of  character 
which  determines  the  related- 
ness  of  one  person  to  another 
person. 


Allport,  G. 
Erikson,  E.  H. 
To  See  Thyself 


(Tape) 
Fromm,  E. 

Existential  Vacuum 


(Tape) 


Summer  We  Moved  To  Elm 


Street 


(Film) 


What  Is  Love? 


(Tape) 


Films ; 


The  Game 

Merry  -  Go  -  Round 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  2 


CONCEPTS  OR  ISSUES 


RELIGIOUS  ETHICS 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


C.     To  Consider  Ways  in 
Which  The  Adolescent 
Attains  Self-Realization 
(cont'd) 


4.  (cont'd) 

a.  Love  relationships  within 
the  family. 

b.  Love  relationships  outside 
the  family. 

5.  For  the  Christian,  love  of 
God  is  a  response  to  the 
ultimate  source  of  love. 
This  type  of  love  is  related 
necessarily  to  the  other 
types  of  love. 


Films:  (cont'd) 

Where  Mi;'^^  Whalley  Lives 


Jean  Vanier 


(Tape) 


Heyer,  R. 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  2 


CONCEPTS  OR  ISSUES 


RELIGIOUS  ETHICS 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


D.    An  Understanding  of 

How  The  Adolescent  Works 
Out  His  Identity  in 
Society  With  Respect 
to  The  Various 
Communities  to  Which 
He  Belongs 


1.     The  values  of  various  communities  Frost,  M. 


either  promote  or  inhibit  the 
adolescent's  moral  growth. 

2.  The  adolescent  strives  for 
self-realization  through 
an  awareness  of  changing 
family  relationships. 

3.  The  values  of  the  adolescent 
may  be  influenced  by  the 
peer  group. 


Within  the  school  community 
the  adolescent  seeks  to 
identify  his  values  in 
respect  to  basic  life 
questions. 


Bab in,  P. 


The  Family 
(Tape) 


Films: 

Being  Different 
The  Test 


Trumpet  for  the  Combo 


Films : 

No  Reason  To  Stay 
Nobody  Waved  Goodbye 


5.     The  Church  community  should 
promote  the  adolescent's 
growth  in  faith. 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  2  - 
CONCEPTS  OR  ISSUES 


RELIGIOUS  ETHICS 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


E.     To  Consider  How  Certain 
Specific  Contemporary 
Issues  Affect  The 
Adolescent 


1.  How  can  leisure  time  be 
creative  rather  than  wasteful? 

2.  Is  work  self-fulfilling  or 
dehumaniz  ing  ? 


3.  How  does  media  influence  the 
values  of  the  adolescent? 

4.  What  image-makers  affect  the 
adolescent? 

e.g.  athletes,  pop  singers, 
political  leaders, 
t.v.  heroes 

5.  To  what  extent  does  man  have 
a  right  to  manipulate  human 
nature? 

e.g.  -  medical  ethics 
euthanasia 
abortion 
eugenics 
new  genetics 
birth 

the  handicapped 
the  aged 
the  retarded 

behavioural  control 
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Man  On  a  Skateboard 


(Film) 

Work  In  Modern  Society 


(Tape) 


Frank,  Anne 
Smith,  Robert 


Tapes : 

Abortion 


Death;     Its  Psychology 
Death  and  Life  ( 
Thirty  Pieces  of  Silver 


MODULAR      UNIT  3 


SEARCH 


FOR 


MEANING 
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MODULAR  UNIT  3  -  SEARCH  FOR  MEANING 


Purpose  and  Objectives 

Man  has  always  been  concerned  with  the  deeper  meaning  of  life. 
Traditionally,  this  concern  was  predominantly  a  religious  one.  Today, 
science  and  technology  question  many  premises  of  traditional  religion.  This 
module  Is  an  attempt  to  explore  the  relevance  of  religion  In  the  contemporary 
world. 

This  module  endeavors  to  help  the  student: 

1.  to  Investigate  the  hypothesis  that  man  has  a  need  to  search 
for  meaning  In  life; 

2.  to  explore  the  hypothesis  that  faith  adds  a  unique  dimension 
to  man's  quest  for  meaning; 

3.  to  appreciate  the  dynamic  Interrelationship  of  his  personal 
faith  and  his  search  for  meaning. 
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MODULAR  UNIT  3  -  SEARCH  FOR  MEANING  REFERENCES 


BOOKS 

Primary  References 

Frankl,  Victor  E.     Man's  Search  for  Meaning.     Markham,  Ontario:     Simon  & 
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Hard  cover  (Beacon  Press),  $5.95;  Paperback  (Simon  &  Schuster),  $1.25. 
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AUDIO-VISUAL  MATERIALS 
A.  Films 

God  WlthiriyThe  (McGraw-Hill) 

Man  Alive  (C.  B.  C.,  1970-71) 

Man  on  a  Skateboard  (Family  Films) 

Neighbours  (N.  F.  B.) 

Question,  The  (McGraw-Hill) 

Red  Kite,  The  (N.  F.  B.) 

Roads igns  on  a  Merry  -  Go  -  Round  (N.  F.  B.) 


B.     Audio- Tapes 

Chance  and  Novelty  -  The  Revolt  Against  Necessity  (C.  B.  C.  Audio  #185-189) 
Death  and  Life  (C.  B.  C.  Audio  #305) 

Disappearing  Boundaries  in  Theology  (C.  B.  C.  Audio  #236-238) 
Missionary  in  Pourgnituk  (C.  B.  C.  Audio  #143) 
One  Fold,  or  Many  Mansions  (C.  B.  C.  Audio  #248) 
Soren  Kierkegaard        (C.  B.  C.  Audio  #445  -  448) 


PLEASE  NOTE; 

To  streamline  the  chart  format  of  the  modular  unit  outlines,  reference  books 
are  identified  by  author  only  and  audio-visual  materials  are  identified  by 
title  only.     All  Items  which  are  referred  to  in  this  abbreviated  form  in  the 
charts  are  listed  in  full  detail  in  the  reference  list  above. 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  3  -  SEARCH  FOR  MEANING 

SUPPLEMENTARY 
CONCEPTS  OR  ISSUES  MATERIALS 


SUGGESTED 
ACTIVITIES 


An  Understanding  That 
Man  Has  Basic  Needs 


1.     According  to  Maslow  man  has 
the  following  needs: 

a.  biological 

b.  security 

c.  love  and  attention 

d.  esteem  and  recognition 

e.  self-actualization 


Maslow,  A. 


Many  valuable 
suggestions  for 
teaching  strategies 
and  student  activitie 
may  be  found  in  the 
Instructor's  Guide 
(Evans,  Moynes  and 
Martinello)  and  the 
Idea  Book  for 
Teachers  (Nigosian). 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  3  - 
CONCEPTS  OR  ISSUES 


SEARCH  FOR  MEANING 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


An  Understanding  That 
Man  Has  A  Need  to 
Search  for  Meaning 
in  Life 


1.  Men  believe  in  some  realities 
as  being  more  important 

or  more  life-directing  than 
others . 

2.  Can  immediate  concerns  lead 
to  ultimate  values? 

3.  Different  people  have  differ- 
ent value  hierarchies. 

a.  hedonistic  man  values 
pleasure. 

b.  theoretical  man  values 
intellectual  truth. 

c.  economic  man  values  what 
is  profitable. 

d.  aesthetic  man  values  form 
and  harmony. 

e.  social  man  values  belonging 

f.  political  man  values  power. 

g.  technological  man  values 
progress . 

h.  humanistic  man  values  man. 

i.  religious  man  seeks  unity. 
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The  Question 


(Film) 


Frankl,  V.,  Pt.  1 


Burke  and  Cummins 


(This  column  is 
provided  for  teachers 
to  make  note  of  their 
ideas  for  activities.) 


MODULAR  UNIT  3  -  SEARCH  FOR  MEANING 


SUPPLEMENTARY 

SUGGESTED 

SPECIFIC  OBJECTIVES 

CONCEPTS  OR  ISSUES 

MATERIALS 

ACTIVITIES 

An  Understanding  That 

4.     Significant  people,  by  the 

Hammers j old,  D. 

Man  Has  A  Need  to 

direction  they  give  to  their 

Soren  Kierkegaard 

Search  for  Meaning  in 

lives ,  have  great  influence 

(Tape) 

Life  (cont'd) 

upon  others. 

Man  Alive 

(Films) 

5.     Do  students  sense  a 

Wilkins  and  Kalt 

direction  in  their  lives? 

Death  and  Life 

(Tape) 

Red  Kite 

(Film) 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  3  - 
CONCEPTS  OR  ISSUES 


SEARCH  FOR  MEANING 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


An  Understanding  of  the 
Ways  in  Which  Man  Searches 
for  Meaning  in  Life 


1.     Three  important  approaches  to 
reality  include  the  following: 

a.  science  -  empirical  method 

b.  art  -  symbolic  inter- 

pretation 

c.  religion  -  intuitive  and 

reasonable 
approach  to 
reality 


Films :  I 
Man  on  a  Skateboard 
The  Question  | 
Roads igns  on  a  Merry 
Go  -  Round 

Kitwood,  T.  M. 


SPECIFIC  OBJECTIVES 


MODULAR  UNIT  3 


CONCEPTS  OR  ISSUES 


SEARCH  FOR  MEANING 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


D.     An  Understanding  That 
Faith  Adds  a  Dimension 
to  Man's  Quest  for 
Meaning 


1.  Provides  transcending  experience 
with  an  ultimate  being,  an 
experience  which  qualifies 

all  others  as  preliminary 
and  which  itself  contains  the 
answer  to  the  question  of  the 
meaning  of  life. 

2.  A  belief  is  an  act  of 
knowledge  based  on  some 
degree  of  evidence  and 
backed  by  some  authority. 

3.  Belief  systems  can  lead  to 
truths  or  to  delusions. 

4.  Faith  is  being  concerned  with 
ultimate  questions. 


Marty,  M. 


Disappearing  Boundaries 
in  Theology 
(Tape) 


The  God  Within 


(Film) 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  3 


CONCEPTS  OR  ISSUES 


SEARCH  FOR  MEANING 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


E.     An  Understanding  That 
Deity  is  an  Ultimate 
Concern  in  Whom  Hany  Have 
Faith 


There  are  many  false  notions  Link,  M. 

of  duty,     e.g.,  managing  director, 
resident  policeman,  parental         [  Phillips,  J. 
hangover,  grand  old  man,  meek  and 
mild,  absolute  perfection, 
heavenly  bosom. 


e.g.  For  Christians,  God  is 
reflected  in  Scripture  as  both 
hidden  and  revealing;  He  is 
the  Other,  totally  different, 
unique,  almighty;  but  He  is 
also  Emmanuel,  God-with-us. 
No  statement,  however,  can 
satisfactorily  encompass 
the  meaning  of  God  in  His 
totality. 


Heyer  et  al, 
Bk.  1 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  3  - 
CONCEPTS  OR  ISSUES 


SEARCH  FOR  MEANING 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


F.     An  Understanding  That 
Because  Faith  is  a 
Growth  Process,  Crisis 
Will  Be  Encountered 


1.  With  faith,  as  in  human  growth 
there  is  a  progression  from  the 
unquestioning  faith  of  child- 
hood to  a  life  of  faith  that 

is  more  personal,  reflective, 
and  responsible — over-flowing 
into  a  loving  commitment  to 
others.     In  this  growth 
process,  moments  or  times  of 
crisis  will  be  encountered 
where  the  past  and  the  future 
struggle  for  the  individual's 
allegiance. 

2.  A  dynamic,  living  faith  implies 
on  ever-deepening  understanding 
and  renewal  of  the  life  style. 

3.  In  every  segment  of  society, 
contemporary  man  encounters 
new  challenges  to  his  faith. 
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Bab in,  P. 


Di  Giacomo,  J. 


MODULAR  UNIT  3  -  SEARCH  FOR  MEANING 

SUPPLEMENTARY  SUGGESTED 
SPECIFIC  OBJECTIVES  CONCEPTS  OR  ISSUES  MATERIALS  ACTIVITIES 


An  Understanding  That 

4.     The  "crisis  of  faith"  among 

Chance  and  Novelty 

Because  Faith  is  a 

many  students  today  is  often 

(Tape) 

Growth  Process,  Crisis 

focused  on  the  problem  of 

Will  Be  Encountered 

relevance  -  whether  religion 

(cont' d) 

has  any  meaning  or  not  for 

them. 

5 .     There  are  many  ways  ir 

Mead,  Margaret 

which  men  respond  to  challenges 

to  their  faith,  e.g., 

a.     some  reject  it  altogether 

b.     some  neglect  its  practice 

c.     some  strive  to  meet  the 

challenges  in  a  positive 

way. 

> 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  3  - 
CONCEPTS  OR  ISSUES 


SEARCH  FOR  MEANING 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


G.     An  Understanding  That 

Man  Tends  to  Depend  Upon 
Others  in  His  Growth  in 
Faith 


1.     A  community  is  a  group  of 
people  who  are  increasingly 
aware  of  the  presence  and 
needs  of  one  another  and 
desirous  of  fulfilling 
them. 


Heyer  et  al. 
Discovery  in  Politics 
Neighbours 
(Film) 


2.     A  sense  of  community  is 
discovered  and  fostered 
through  common  ideals, 
mutual  trust,  symbolic 
celebrations  and  loving 
service,     e.g.,  A  church 
is  a  community  celebrating 
its  common  beliefs  through 
ritual,  worship  and  loving 
service. 
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SPECIFIC  OBJECTIVES 


MODULAR  UNIT  3  - 
CONCEPTS  OR  ISSUES 


SEARCH  FOR  MEANING 

SUPPLEMENTARY 
MATERIALS 


SUGGESTED 
ACTIVITIES 


H.    An  Understanding  That  1. 
Faith  Must  Manifest 
Itself  Through 
Action 


Man  has  a  responsibility  for 
the  world  in  which  he  lives. 
For  the  Christian,  Jesus 
Christ  is  his  motivating 
force  for  accepting  to  act 
in  this  world. 


Cox,  Harvey 
Tapes : 

Missionary  in  Pourgnituk 
One  Fold,  Or  Many  Mansions 


2.  The  religion 
signs  of  the 
the  heart  of 


must  read  the 
times  and  be  at 
human  concerns. 


I 
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